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* Reflecting on needs and resources of your
own diverse learners

* Developing a plurilingual dimension i
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Neslihan

* Neslihan only uses one language per
context — never both (diglossia); why Is
this a problem?

* Neslihan has everyday English (BICS) but
struggles with academic English (CALP)

* Neslihan doesn't make connections
between her first language, English and
her foreign language at school (Spanish)

This initiative is carried out within the framework of the Innovative Methodologies
and Assessment in Language Learning cooperation agreement between
the European Centre for Modern Languages and the European Commission
www.ecml.at/ec-cooperation



http://maledive.ecml.at/Studymaterials/Learnerprofiles/tabid/3603/language/en-GB/Default.aspx
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Yasmine

* Yasmine does not understand what is going
on in class

* Yasmine (and the teacher) does not know
she has academic skills (CALP) in Arabic —
these are developed in her first language

« Yasmine does not transfer her abilities In
other languages or use one language to help
her to understand another

This initiative is carried out within the framework of the Innovative Methodologies
and Assessment in Language Learning cooperation agreement between
the European Centre for Modern Languages and the European Commission
www.ecml.at/ec-cooperation



http://maledive.ecml.at/Studymaterials/Learnerprofiles/tabid/3603/language/en-GB/Default.aspx
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2. Thinking about our learners:
Kevir

« Kevin is monolingual — his mother tongue
IS English

e Kevin thinks the regional language variety
spoken by his grandparents has no value

* He doesn’t see the point of learning other

anguages

 He isn’t comfortable when other pupils speak
other languages around him — he isn’t open to
other languages and cultures

This initiative is carried out within the framework of the Innovative Methodologies
and Assessment in Language Learning cooperation agreement between
the European Centre for Modern Languages and the European Commission
www.ecml.at/ec-cooperation



http://maledive.ecml.at/Studymaterials/Learnerprofiles/tabid/3603/language/en-GB/Default.aspx
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* Do any of these children sound familiar to you?

* Share what may happen in your
school/classroom if Neslihan/Yasmine/Kevin
were in your lesson.

* How can collaboration across different language
and subject teachers enable these learners to
be fully included and to value all aspects of their
identities?

This initiative is carried out within the framework of the Innovative Methodologies
and Assessment in Language Learning cooperation agreement between
the European Centre for Modern Languages and the European Commission
www.ecml.at/ec-cooperation
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HWS School multlllngual 11- 18 comprehenswe
A radical curriculum for languages
French/German/Greek/Turkish tasters
Then choosing language option

Heritage languages as foreign languages

Raising language awareness — learners as
experts of their home languages

Making links across disciplines and with out-of-
school learning
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L Making all languages visible
\
in the school




Language families

Language borrowings

Scripts

Dialect

Learning how to learn languages
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The European Day of Languages
is for EVERYBODY!

EUROPEAN CENTRE FOR COUNCIL OF EUROPE
MODERN  LANGUAGES

E l:ee” 1 Go O/

CENTRE EUROPEEN POUR
LES LANGUES VIVANTES CONSEIL DE LEUROPE
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WHAT SOUND DOES A DOG MAKE ?

DOGS MAKE THE SAME SOUND WHEREVER
THEY ARE, BUT YOU MIGHT GET A DIFFERENT
ANSWER DEPENDING ON WHO YOU ASK!
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http://soundimals.com/
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DRINK LIKE A FISH
AROUND THE
JAMES CHAPMAN WURLD

SOUNDIMALS.COM
(Serbia) \—)

Drink like a snake
Drink like

a sponge

(PortugaD

Drink like a
Templar Knight
(Netherlands)



http://soundimals.com/
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Identity Texts ...

...are “the products of students’ creative
work or performances carried out within
[the pedagogical space of the classroom]...
W insofar as students invest their identities
: %fi in these texts (written, spoken, visual,
e |1 musical, dramatic or combinations in
"- multlmodal form) that then hold a m|rror
up to students in WhICh thelr identi
reflected back i

Figure 3.1. Covers of The New Country and Tom Goes to Kentucky




SUPPORTING



http://www.scibjab.com/
http://www.elodil.com/
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Family stories to learn to write
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Possibility for the parents to add something in
their own language



https://www.elodil.umontreal.ca/fileadmin/documents/Guides/ehf/08-complet.pdf
https://www.youtube.com/watch?v=AE5TByW_-jo
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Could you adapt one of these ‘techniques’
— ‘tools’ in your schools/classes with your
learners? How? Why?
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Conbat+

L < CONBAT+

b CONTENT BASED TEACHING + PLURILINGUAL/CULTURAL AWARENESS

http://conbat.ecml.at/
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ConBat+ Didactic Units Resources

ConBat+

Video

Background to the
CONBAT+ project

Related Publications

The project

Click here to go the
project pages

Training Kit

Plurilingualism and pluriculturalism in content teaching

Educational institutions increasingly face the challenge of
accommodating learners from a wide range of linguistic and
cultural backgrounds in their classrooms. The training kit
presents an innovative way of managing diversity in the
classroom by combining plurilingual and pluricultural
approaches with content-based instruction. The reader will
discover how content-based and plurilingual activities can be
linked to several subjects of the curriculum.

This website presents sample activities which illustrate the
approach outlined in the rationale. A primary school teacher
will, for example, find an activity suitable for mathematics,
sports and/or music and a secondary school teacher of civic,
social and political education may be interested in testing out
plurilingual comparative text work on the theme of the
Universal Declaration of Human Rights.

éﬂ ABOUT THE

- TRAINING KIT

R

« primary and secondary
school teachers working
with learners from different
linguistic and cultural
backgrounds

« teacher trainers looking
for a training kit with very
practical resources

« educational inspectors
and decision-makers
faced with accommodating
diversity in the school
curriculum.

The European Centre for Modern Languages (ECML) is a Council of Europe institution
promoting excellence in language education in its 34 member states.

Publication downloads at http://www.ecml.at/publications.

A

* download flyer

s

| THE TRAINING KIT |

The training kit shows in
which way the languages
and cultures present in the
classroom can be
developed as a cross-
curricular resource at
primary and secondary
level. It offers twenty-six
content-based didactic
units in English, French
and Spanish to be used in
classrooms.

...read more

Centre européen pour les langues vivantes

g O M o European Centre for Modern Languages
e
w

Europdisches Fremdsprachenzentrum

Copyright 2011 by the ECML/CELV

Login



http://conbat.ecml.at/
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CONBAT+

CONTENT BASED TEACHING + PLURSUNGUALCCULTURAL AWARENESS
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Didactic Units

Contar hasta diez
Japancse
calligraphy

Motion in the ocean

Notre terre nous
nourrit

Fairy tales

Our home - cur
world

Addictively tasty

La reproduction des
animaux

Il est temps de
connaitre tes drolts
L'energio

A healthy diet

Una estadistica
plurilingué

Coffee

Trees: Linguistic
and cultural aspects

Units of
meoasuremaent

A symphony of
fractions

Droits de 'homme
Parasites
Explorers

Our beautiful earth:
A view from space

Yoghurt

Body part
Mathematics
Science and
Scientists

ConBat¢ Training Kit Didactic Units Resources

Didactic Units Q. s
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Didoctic Units ~ Author Subject Age &
LI L
1 Contar hasta  Sofie Jonckheere matemfticas, 6- 12 ES & ‘_@
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3  Motion in the Martine Nervran  geograshy, 9-12 EN W i?
~ocean physis st Somnham
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Peograshy,
scence,
Physcal
: ! education !
6 Ourhome - our Mare homeland 10-12 EN
world Hofmannové & studees,
! Racek vt Mathematics
7 Addictively Sofie Joncikheere, history, 10-16 EN 2t
tasty Kristel Provost & geograshy, LA
cooking, —_
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raturetes
éducation
ovigue
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des animaux Mane! Castefano —r L
9 Ilesttemps de Eiena Coman 11-14 W = _

Nathale Auger & 11-14 W



http://conbat.ecml.at/
http://conbat.ecml.at/
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Motion in the ocean by Martine Kervran

Target group 9-14

Subjects Geography & Physical Sciences

Aims + Learn about the location and names of the main oceans in
the world

* Identify the main causes for water movement in the ocean.
+ Explore the relationships between wind and ocean waves.
* Learn about storms at sea




SUPPORTING 1. THE OCEANS IN THE WORLD

WORKSHEET 1

Grouping

1- Fill in the chart below after discussing the items with your friends and your teacher (use
the language you know best / your teacher will help you if necessary)

What we know about the | What we want to Learn about
ocean the ocean

() ()

2- Answer the question after discussing it with your friends and your teacher (use the
language you know best/ your teacher will help you if necessary)

Why does the water of the sea move?



http://conbat.ecml/

1- Read the definitions and label the map

SUPPORTING

Oceans cover nearly 71% of the Earth's surface.
The Pacific Ocean is the largest ocean and borders the five continents.

The Atlantic Ocean’s neighbouring seas include the Mediterranean Sea, the North Sea and
the Baltic Sea.

The Arctic Ocean is the smallest ocean. It surrounds the North Pole. It is frozen all the time,
except at its edges.

The Southern Ocean is where you'll find Antarctica and the South Pole.

The Indian Ocean borders areas from the southern hemisphere.

@EnchantedLear ning.com

Antarctica

iy
2- ¢'IL Check your answers and learn more about the five oceans by following this



http://conbat.ecml/

: 1
WORKSHEET 3: MULTILINGUAL OCEAN: There are various kinds of storms at sea that are given different names. Those name

depend on the region of the world where those phenomena generally occur.

fﬁ?\f
Grouping: I . . - sy
1- Link each English word to the original word you think it comes from.

Look at the translations of the world ocean in a few different languages and try to

answer these questions English word original word
Language The word ocean Hurricane Kykloma
German ozean Typhoon > :}i
/ 4
French océan
Tsunami Huracan
Italian oceano
Cyclone
Russi N
ussian oKeaH = J>_<L
Danish ocean
Deutch oceaan ;\'{p :"IF-
Spanish océano 22 o Try to find out what is the name of each of those languages
Portuguese | oceano The word hurricane comes from......
Swedish ocean The word typhoon comes from.......
The word tsunami comes from.......
The word cyclone comes from........

&0 24§54 $0H 8y e

I "I 0 "I Then discuss them with the whole class (use the language you “I *IL Look for a definition of each term in a dictionary and write it down:
know best/ your classmates and teacher will help you if necessary)

What do you notice? HUFTICANE: ~==mmmm e e e
Typhoon:

Can you guess why? Tsunami:
Cyclone: -- ——

Can you write the word ocean in any other language(s)? If so, add it to the list above
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Answer sheet

The word hurricane came to English from the Spanish word huracan.
Spanish explorers and conguerors took the word from the Taino word,
meaning storm. Taino is an extinct language from the Bahamas.

The word typhoon comes from the Chinese word& Xl(TAI-FUNG)
which means great wind.

The word tsunami comes from the




< Focus questions

1. What exactly would children learn from
these resources and activities?

2. How might they be adapted for your own
context? (subject, age group etc)

3. Can you think of other activities in other
subjects?

4. What obstacles might there be to you doing
this kind of activity? How might you get over
them in order to include at least some
aspects of this kind of learning?

This initiative is carried out within the framework of the Innovative Methodologies
and Assessment in Language Learning cooperation agreement between
the European Centre for Modern Languages and the European Commission
www.ecml.at/ec-cooperation
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Values Attitudes
2‘1 LU ﬂL‘ TS 'SLIQ — Valuing human dignity and human — Openness to cultural otherness and to
rights other beliefs, world views and practices

- Valuing cultural diversity — Respect
— Valuing democracy, justice, fairness, — Civic-mindedness

equality and the rule of law - Responsibility
— Self-efficacy

— Tolerance of ambiguity

Competence

— Autonomous learning skills — Knowledge and critical understanding
— Analytical and critical thinking skills of the self
— Skills of listening and observing — Knowledge and critical understanding
— Empathy of language and communication
— Flexibility and adaptability — Knowledge and critical understanding of
— Linguistic, communicative and the world: politics, law, human rights,

plurilingual skills culture, cultures, religions, history, media,
— Co-operation skills economies, environment, sustainability
— Conflict-resolution skills

Knowledge and

Skills critical understanding
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coffee break

Kaffeepause




